SIX PRINCIPLES TO GUIDE POLICY
1. Young children learn through active, direct experiences and play.20
Young children learn best through active learning experiences within meaningful contexts.
They need materials that can be used in multiple ways and allow for hands-on exploration and
problem solving. They need dynamic, ongoing relationships with teachers who understand child
development, can build onto and extend their hands-on activities, and provide well-thought out
educational experiences that demonstrate knowledge of and respect for each child. The teachers
must be able to create time in the schedule to promote these active experiences between children, as peer interactions play a crucial role in cognitive learning and social-emotional development.

2. Children learn skills and concepts at different times, rates, and paces.
Every child is unique.5, 26
Every child possesses a unique personality, temperament, family relationship and cultural
background. Each has different interests, experiences and approaches to learning. Each child
perceives and approaches the world differently, often taking different routes to reach the same
ends. Thus, all children need learning experiences that take into account, support and build onto
who they are as individuals.

3. Young children learn best when their cognitive, social, emotional, and
physical selves become highly engaged in the learning process.
Active learning experiences and play engage multiple aspects of the child’s capacities simultaneously. A curriculum focused on academic standards and goals compartmentalizes learning in
ways that are not natural for young children. Hands-on, play-based, experiential learning engages
the whole child and strengthens and supports young children’s intellectual dispositions and their
innate thirst for better, fuller, and deeper understanding of their own experiences. 27

4. Assessments of young children should be observational in nature,
ongoing, and connected to curriculum and teaching. They should take into
account the broad-based nature of young children’s learning, not isolated
skills, and the natural developmental variation in all areas of young
children’s growth and development.
Assessment methods should be developmentally appropriate, culturally and linguistically
responsive, tied to children’s daily activities, supported by professional development, inclusive of
families, and connected to specific, beneficial purposes: (1) making sound decisions about
teaching and learning, (2) identifying concerns that may require focused intervention for individual
children, and (3) helping programs improve their educational and developmental interventions.21
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Assessments in early childhood should be as infrequent as possible to maintain high program
quality. Standardized tests are highly unreliable for children younger than 3rd grade and should
not be used in early childhood settings.10, 13, 28 The linking of test scores to teacher evaluation or
to program evaluation leads to an increase in standards and test-based instruction, and less developmentally appropriate play-based, experiential education.
Administrators need to emphasize quality educational experiences and teaching, not test scores
in the early years.10

5. The problems of inequality and child poverty need to be addressed
directly.

Almost one quarter of our nation’s children live in poverty.18 We need to do what other developed
nations do which is to ensure that all of their children have health care, housing, and basic needs
met for economic security and well being. Then we must fund our schools equitably, by giving
more money to the schools and students where needs are greatest, which are most commonly
schools in low-income neighborhoods. Educational funds should not be distributed to states
based on their acceptance of specific education reforms, such as we have seen in the last
decade. If we begin to redress some of the profound inequalities that exist for children in the U.S.
today, this will be the surest way to genuinely improve schools and overall well-being and
success for all of the nation’s children.

6. Quality early childhood education with well-prepared teachers is the best
investment a society can make in its future.
Research shows that early childhood education enhances the life prospects of children and has a
high benefit-cost ratio and rate of return for society’s investment. The Perry Preschool Project, a
major longitudinal study of a quality preschool education program, showed that investment in high
-quality preschool education improved the lives of those who were in the program and paid
handsome returns to society. Building a strong foundation for learning in the early years is
especially crucial for disadvantaged children.22
The United States ranks twenty-fourth among wealthy nations in providing availability and quality
of early childhood education.23 Committing to high quality early childhood education with wellprepared teachers is a crucial first step our nation can take in reducing the achievement gaps
between rich and poor children and improving the lives of children.

Defending the Early Years (DEY) is a non-profit project of the Survival Education Fund, Inc.
- a 501(c) 3 educational organization. DEY would like to thank
the Gesell Institute of Child Development for their assistance
in creating this document.
Common Core page 5

Resources
1
Copple, C., & Bredekamp, S. (2009). Developmentally appropriate practice in early childhood programs: Serving children from birth through age
8. Washington, DC: National Association for the Education of Young Children.
2

Miller, E., & Almon, J. (2009). Crisis in the kindergarten: Why children need to play in school. College Park, MD: Alliance for Childhood.

3

Bronson, P. & Merryman, A. (2009). NutureShock. New York City: 12 Book Press. (pp. 99-100.)

4

Bronson, P. & Merryman, A. (2009). (p. 101)

5

Gesell Institute of Child Development. (2012). Gesell developmental observation-revised and Gesell early screener technical report ages 3-6.
New Haven, CT: Gesell Institute of Child Development. Retrieved September 17, 2013 from www.gesellinstitute.org.

6

Almon, J. (2013, Fall). Reading at five: Why? SEEN Magazine, 24-25.

7

Guddemi, M., & Zigler, E. (2011). Children and schools: We know what to do, now let’s do it! [PDF]. Community Early Childhood LEADership
E-Kit [CD-ROM]. New Haven, CT: Gesell Institute of Child Development.

8

Frost, J. (2010). A history of play and play environments. New York City: Routledge.

9

Brown, S. (2009). Play: How it shapes the brain, opens the imagination, and invigorates the soul. New York City: Avery.

10

Gesell Institute of Child Development (2011). Community Early Childhood LEADership E-Kit [CD-ROM]. New Haven, CT: Author.

11

Miller, E and Carlsson-Paige, N. (January 29, 2013). A tough critique of Common Core on early childhood education. Washington Post. Retrieved from http://www.washingtonpost.com/blogs/answer-sheet/wp/2013/01/29/a-tough-critique-of-common-core-on-early-childhood-education/

12

Hirsch-Pasek, K. & Golinkoff, R. (2003). Einstein never used flash cards. New York City: Rodale.

13
Kim, J., & Suen, H. K. (2003). Predicting children’s academic achievement from early assessment scores: A validity generalization study. Early
Childhood Research Quarterly, 18(4), 547-566.
14

Levin, D. (2013). Beyond remote controlled childhood. Washington, DC: National Association for the Education of Young Children.

15
Moffitt, T.E.; Arseneault, L.; Belsky, D.; Dickson, N.; Hancox, R.J.; Harrington, H.; Houts, R.; Poulton, R.; Roberts, B.W.; Ross, S.; Sears, M.R.;
Thomson, WM.; & Caspi, A. (2011). A gradient of childhood self-control predicts health, wealth, and public safety. Proceedings National Academy
of Sciences, 108(7), 2693-2698.
16

Leong, D. J., & Bodrova, E. (2012). Assessing and scaffolding: Make-believe play. Young Children, 67(1), 28-34.

17

Tough, P. (2012). How children succeed: Grit, curiosity, and the hidden power of character. New York, NY: Houghton Mifflin Harcourt.

18
UNICEF Office of Research (2013). ‘Child Well-being in Rich Countries: A comparative overview’, Innocenti Report Card 11, UNICEF Office of
Research, Florence.
19

L. J. Schweinhart, J. Montie, Z. Xiang,W. S. Barnett, C. R. Belfield, & M. Nores. (2004). Lifetime Effects: The High/Scope Perry Preschool Study
Through Age 40. Michigan: HighScope Press.

20

Singer, D., Golinkoff, R. & Hirsh – Pasek. (Eds.). (2006). Play=learning: how play motivates and enhances children’s cognitive and socialemotional growth. New York: Oxford University Press.

21

NAEYC & NAECS/SDE. (2003). Early childhood curriculum and program evaluation. Joint Position Statement, 2.

22

Heckman, James. (2008).“Schools, Skills, and Synapses,” NBER working paper 14064, http://www.nber.org/papers/w14064.pdf.

23

Economist Intelligence Unit. (2012). Starting well. Benchmarking early education across the world. London: The Economist.

24

Karp, S. (January 23, 2013). The coming Common Core meltdown. Washington Post. Retrieved from http://www.washingtonpost.com/blogs/
answer-sheet/wp/2014/01/23/the-coming-common-core-meltdown/
25

Gabe, T. (2013). Poverty in the United States: 2012. Washington, DC: Congressional Research Service. Retrieved from https://www.fas.org/sgp/
crs/misc/RL33069.pdf
26

Zigler, E., Singer, D., Bishop-Josef, S. (2004). Children’s play: The roots of reading. Washington, DC.: Zero to Three Press.

27

Katz, L. (2012). Standards of Experience. Retrieved from www.communityplaythings.com/resources/articles/2010/standards-of-experience
28

Duncan, G.J. et al. (2007). School readiness and later achievement. Developmental Psychology, 43(6), 1428-1446

Common Core page 6

